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ABSTRACT 

„^ . , report presents the rationale and design of a 

r^f*?", fJ P^o?>^a» created as the instrument for research eiploring 
the relationship between vocabulary knowledge and reading 
coaprehenslon. The first section of the report reviews the current 
state of the art of vocabulary instruction and discusses the 
techniques used in two cossercial basal reading series to teach 
vocabulary. The second section presents the rationale and theoretical 
???iJ^r%r^*J\^^f? ""^^ e«Peri.ental tocabulary progrJS, wSue the 
third section details the structure of the progJai and presents 
exaaples of the types of instruction used In it, rhe final section 

^oir^i^^;^i^"?^ '•^^ "^""^ produced by usmg the Ivogllt tt onl 
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§ 2 



Abttract 



Thli p«per pretence the rationale and dealgn of a vocabulary 
prograa created aa the Inatruaentatlon for reaearch •xploring the 
relatlonahip between vocabulary and reading coaprehenaion* The 
vocabulary Inatruction callable in current baaal reading progra&a and 
ita inadequaciea are flrat dlacuaaed. Then the rationale and deaign 
of our vocabulary program are preaented. The inatruction created to 
eabody theae notiona ia described. Finally, reaulta ahoiring the 
aucceaa of the firat vear of the prograa'a iaplenentation are 
diacuaaed* 
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Issbel L. Beck, Ellen S. HcCeslln, end Margsret G. HcKeown 

Lesrnlng Reseerch snd Developaent Center 
Unlverelty of Pltteburgh 



Introduction 

The trend in test scores of eleaentsry grsde children over the 
pset several yesrs shews that resdlng scores are on the rise for 
prlaary grsdes, but they exhibit a drop sround the fourth or fifth 
grsde level. (See for exaaple the publication of test scores for the 
Pittsburgh Public Schools elementary population In the Pittsburgh 
Press, Marcus, 1980). This fslllng off of test scores Is 
characterized ss s deficiency in reading comprehension. But reading 
comprehension Is not a unltsry process. Rather, It Is a complex 
process comprised of s number of Intersctlng sub-processes. And, 
resdlng comprehension is not s single ability. Rather It Is highly 
dependent upon, at least, the reader's decoding accuracy, decoding 
fl^ncy, vocabulary Imovlcdg^, and previous background vlch the 
msterlsl In a given text. It would seem to follow, then, thst 
attempts to sllevlate comprehension problems are more ll^ly to be 
productive if consideration Is given to the components of the process 

the abilities and knowledge required to perform those proceseea 
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■Pd the Instructloiul proc«dureri used to tetch the sbllltles snd 
knowledge . 

In in stteapt to Identify Instructions! dimensions thst My 
effect the development of resdlng coaprehenslon, we recently coapleted 
en snelysls of tvo sejor conercial reeding progress (Beck, HcKeovn, 
McCeslln, ( Burkes, 197^), one of the dimensions Identified snd 
studied was vocsbulery Instruction, which ««e consider to be s 
potentlslly laportent fsctor In resdlng coaprehenslon. While It seeas 
obvious that vocabulsry knowledge aust be vltsl for resdlng 
coaprehenelon , the precise nature of the relstlonshlp between the two 
reaalns unspecified. Through e program of ongoing resesrch» we hope 
to contribute to resdlng theory sod reeding prsctlce by und erst end log 
this relstlonshlp better. 

Aa the Inst riaentst Ion for our resesrch, we have developed en 
•xtenalve loatructlonal program to tesch vocabulsry to fourth-grsders. 
The purpose of this psper Is Halted to e description of the rstlonale 
end design of the Instructional prograa. Forthcoalng papers will 
concern theaselves with whst we have lesmed ebout the nature of the 
relstlonshlp of vocabulsry knowledge to resdlng coaprehension. 

This paper is divided into four sections. Section 1 desls with 
the current stste of the srt of vocsbulsry instruction; it 
illustrstes how vocsbulsry is currently tsught in the two coaaercisi 
retding prograas that we studied. Section 2 presents the r#tionsle 
end theoreticsl positions that underlie our vocabulsry progrsa. 
Section 3 detsils the structure of the progrsa « and conveys the flsvor 
of the program by presenting examples of the instruction snd 



dltcustlng Its ch«rscterlstlcs. The fourth, tnd final, section 
briefly presents soae Instructional specific results froa the use of 
the progru in one fourth*grsde clsssrooa during the 1979-80 school 
yesr. 

Section 1; The Stste of the Art 

It Is Intuitively obvious that vocsbulsry knowledge Is crltlcsl 
for reeding comprehension • If children sre to aature In their 
coaprehenslon sblllty, It Is essential that they expand their 
vocsbulsrles • Indeed, lnter«edlste grsdes* resdlog progress consider 
vocsbulsry development as part of their responsibility in that they 
hsve rrsdltlooally Included the development of word knowledge ss one 
of the;r goals. But hov, specif IcsXly^ do they go shout sccompllshlng 
this gosl end src their aesns ss effective ss they might be In 
enhancing vord knowledge? 

This question vss addressed through sn extensive snalysls of the 
vocsbulsry development Instructlonsl strategies In the two bsssl 
rcsdlng programs whose comprehension Instruction «e examined (Beckt et 
si, 1979). Basel reading programs are orgsnlsed sround stories thst 
students resd and then discuss under t^scher supervision. In the 
Intermediate grsdes, the stories sre often tsken from Independently 
published works end then are sequenced Into bsssl s on the bssls of 
r^edsblllty enslyses. Resdsblllty snsl>sls Is sccompllshed by the 
sppllcetlon of resdMblllty formulas that take Into sccount sentence 
length end vocsbulsry difficulty. After resdsblllty formulss hsve 
been applied to the selections snd they hsve been ordered slong a 



first through sixth grsdc contlnuua, the prograa developers note In 
the teacher's «snusls s subset ot wdrds that they believe mmy csuse 
pronunclsUon or Besnlng difficulty for children. By the third or 
fourth grsde «ost of the words noted In the teacher's asnusls sre of 
the itcsnlng difficulty variety as by thst tl»e progfa«s assuae 
competent decoding. These words, which baslcslly are selected on an 
Intuitive basis, becose the "target words" for vocabulary development 
activities. Traditionally, the development of word seanlng Is 
sttended to through Instructional events that occur prior to reading a 
selection, during reading , smI sfter resdlng . In the sections thst 
follow «a will siMsrlse briefly the vocabulary instruction found at 
each cf these points In the lesson. 

Prior to Reading 

In Bost Intermedlste reading prograas, the developers provide 
specific instructional strategies for desling with the aesning of 
target words in the upcoaing text. One of the prograas we studied Is 
very atypical in this regard as no such strstegles sre detailed. 
There is slaply a general suggestion in the teacher's asnusl thst the 
teacher aay want to pre-lntroduce target words by writing then on the 
board and using thea in strong orsl context. In contrast, the other 
prograa wa studied does reflect the traditional tendency to pre-teach 
St lesnt s subset of the targi"t words. In aost esses of pre-reading 
instruction in this prograa, the target words sre presented in 
sentences constructed with the sia of providing enough context to 
sllow the students to infer the aesning of the tsrget word. The 



sentences 4re written on the bosrd snd children resd the sentences snd 
Identify the uords that explain the aesnlog of s tsrget vord« For 
example, for the tsrget word profile , the following sentence Is 
presented: "Although I could see only hslf of Angels 's fsce ss she 
looked swey froa ae, I could tell froa this profile view that she was 
quite upset." (Glnn, "Tell He Bow the Sun lose," Tescher's Manual, p« 
55). Students sre then ssked to give s aesnlng for the word profile 
snd to tell whst clues were found In the sentence that suggested the 
word's aesnlng. While we did not specif Icslly snslyie esch of the 
hundreds of pre-story sentences provided by this prograa, our sense Is 
thst aany are adequate In conveying the tsrget word's aesnlng. 

During Resdlng 

In both prograas, the aaln vehicle of vocsbulsry Instruction Is 
the resdlng selection Itself. Children sre expected to lesrn new 
words by Inferring their aesnlngs iroa the text. gut the texts 
children are using have not been specif Icslly constructed to provide 
the context necesssry for conveying the aesnlog of tsrget words. 
Rather, they sre texts written by professions! writers whose concern 
Is the coaaunlcstlon of Idess rsther than the specific deaonstrstlon 
of the aesnlngs of psrtlcular words. Since the texts are not 
constructed specif Icslly to establish the aesnlngs of tsrget words , 
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It steM chat Che txfnt to vhlch • context Is likely to lesd • resder 
to the ■•Aolng of • target word depends on chence rether then on 
design.* 

Soth progress do Includs « glossary in the student *e resder. 
Children ere expected to refer to the glosssry for aesnlngs of 
unfaalllsr words sncountered In their reeding selections. 
Unquestionably, knowing how to uae a gloaaary la a highly valuable 
aklll. But there lu evidence that expecting children to look up 
uttfaalllar worda aa they are encountered during reading la 
queatlonable aa a »aJor atrategy for teaching word aexnlng. Children 
rtiad aelectlona beyond third grade Independently; they are therefore 
on their own to Identify anm look up unfa»lllar worda. Studlea have 
ahown that children have difficulty laolatlng worda whoae aeanlnga 
they do not know (Anderaon ( Kulhavy, 1972; Harris 4 Slpay, 1975), ao 
■any children »ay be unlikely to recognlxc even the need to uae a 
reference. Even If they Identify an unknown word. It aeema that only 
highly aotlvated atudenta will choose to Interrupt their reading to 
check on Ita seaning. We have inforaally queatloned teachera who 
report that they rarely aee their atudenta refer to the gloaaary. 

The prograaa* reliance on atory context and independent uae of 
the gloaaary aa sethoda of vocabulary development is st best 

*We conducted s saall atudy to aec how helpful theae contexta were. 
TVo atorlea were aelected fro* the baaal readcrc, and the target worda 
were blacked out. Adulta were then aaked to read the atorlea and 
detervlne the target worda, or cloae aynonyma. The adult raadera were 
able to identify an average of only SIX of the target worda (or 
aynonyaa) from context. We ahould point out that the target worda 
were already in the vocabulary repertolrea of our adult aubjecta which 
Indlcatea that children unfaailiar with the worda would be such leaa 
likely to get aeaning froa the contexta. We have developed a 
cacegorisatlo.i acheae that predicta which worda will be identified, 
but a diacuaaion of th^t la not geraane to thia paper. 



■pproprltte for tha aost aotlvsted snd coapeteiiC rctdert. Children 
■ott in need of vocsbulsry developaenC, lefs-tkilled resders who tre 
unlikely to sdd to their vocsbultry fron outside sources, will receive 
little benefit froa such indirect opportunities. 

After tesding 

In the two progress » sf ter*reediag sctivities are presented which 
include s veriety of "skills** development exercises. For vocsbulsry, 
they consist mostly of independently conpleted exercises. In one of 
the progress, sf ter-resding activities in the vocabulary strsnd sre 
oriented toward reinforcing target words. For esch story lesson, 
exercises sre provided after reading for the saae set of tsrget words 
found in the story. These sctivities provide one sore encounter with 
the words, which then do not reappear on any regulsr bssis in Ister 
reading selections. In the other prograa studied, the same prograa 
that detailed no vocsbulsry pre-teaching strstegies, sf ter-resOing 
vocsbulsry sctivities introduce sn entirely new set of words « No 
effort is Bade to provide experience with the tsrget wordA introduced 
in the stories. 

It* snd the Worst in Juxtspositio n 

Let us now for s aonent consider the best case of vocsbulsry 
instruction thst csn occur ss students sre exposed to new vocsbulsry 
in the better (for tesching vocsbulsry) of the two progress we 
studied. A new vocsbulsry word is presented in s sentence thst 
elucidstes the sesning of the new word; the word is encountered in 
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Che fxt selection end tne student looks It up In the glossary If s/he 
does not rcaeaber Its aesnlng; the word sppesrs s third tlae In sn 
lodspendently-coapleted, sf ter-resdlng activity. Xneaber, this Is 
ths best Instsnce of nev word experience thst we encountered In the 
two bsssl prograas. It does not necssssrlly occir with any 
rsgulsrlty. 

At worst, a nev vord sppears solely lu a selection end the 
studsnt skips over It because s/he either does not recognise It as sn 
unknown word or does not want to be bothered with the disruptive 
glosssry step. 

Clesrly, there Is s big difference between these Instsnces In Che 
chances that s nev word will be Issrncd. However* we believe thst 
svsn in the best case presented, it is likely that a new word has not 
had snough exposure for its aesnlng to be resdily sccess'Sd even s 
short tlas after ths Instruction. Indeed, it is our sssertlon that it 
takes sn sxtended ssrles of fairly intsnse exposures before one "owns** 
s word, thst is, before it csn be quickly sccsssed end spplied in 
spproprlate contexts. This is particularly so since words introduced 
St this level ere not of the type hssri in everydsy conversstion, snd 
thus not 90 essily reinforced. Therefore, we believe that neither the 
frequency condltiona nor the inatructionsl strstegies in intsrasdiate 
grsdss reeding prograaa are as effective as nssded for enhsnciog word 
knowledge . 

In the next section of this paper, we present the rationale snd 
theoretical positions underlying the design of jur vocsbulsry prograa. 

As will becoae evident, one of the aoat aalient of theae poaitions is 

:> 
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Chtt rttcognltioti of the nacasslty ^or varied precticc end repetition of 
new vocebulery words within the inetructionel setting. 



Section 2: tetionele jjind Theoreticel Poeitions 



Our primary eia in developing s vocsbulsry progrea wes not to 
creste s prograa that teaches s specific set of vocabulary words, 
lather » the prograa was to be s vehicle through which we could explore 
two sajor purposes. One purpose was to stteapt to develop in i*<e 
students s heightened word consciousness. Our notion here was that 
deep and fluent expertise on a limited set of words sight srouse a^ ^ 
general interest » lesding children to be sore aware of words in the 
speech end print around thca* This in turn might motivate children to 
use their environment to learn more new words. Our other purpose in 
cresting the vocabulary program was to arrange conditions thst would 
si low us to study the effects of vocsbalsry knowledge on reeding 
comprehen.'ion* 

A full discussion of what we have learned in regard to these two 
purposes is beyond the scope of this paper. They are mentioned here 
becsuse much of the rstionsle for program development is bssed on our 
notions sbout word consciousness end sbout the relet ionship between 
vocsbulsry knowledge end reeding comprehension. 
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Vocibulary p»vlop— nt •ml tttdlm Coapfhtniion 

tiHriamtsl tvidsncs fros worh that hat sttMpttd to txplors ths 
rtlstloashlp of Tocsbulsry lastruetlon to rsmdlog coMprshsnslon Is 
IsM than claar. Drapar and Noallar (1971) raportad tha raaulta of 
tha yaar-loQg St. Loula Vocabulary Dairalopaant Intarvanclon In which 
iQcraaaaa in Tocabulary fcnovladga alao broufht about incraaaaa in 
raadlQg coaprahanalon for Intarsadlata gradaa af^^anta on tha Iowa 
Taata of laalc Skllla. 

la aaothar aarlaa of azparlaanta, howcTar, vocabulary training 
through dlract inatructlon raaultad In aora word aaaninga balng 
acqulrad but ohovad algnlflcant dlffarancaa on only ona of thraa 
■aaauraa of coaprahanalon of apaclflcally conatructad taztual paaaagaa 
(Janklna, Pany, k Schrack, 1978). Jsnfclna at al coacludad that ona 
azplaaatlon for tha dlaappolntlag raadlag coaprahanalon raaulta say 
hara baan that "parhapa tha praauMd Import anca of vocabulary 
knovladga haa baan aoaawhat ovar-aatiaatad . It aay ba that raadara 
caa tolarata sn unazpactadly high proportlua of unfaalllar worda 
without auffarlng coaprahanafon loaaaa** (p. 29). Howavar, Jankinr at 
al also offarad anothar poaalbla azplanatlon for tha lack of 
coaprahanaloo laproTaa«&£. lhay auggaatad that '*poaalbly, tha 
Incraaaad taak daa&nda Involvad In coaprahandlng connactad dlacourss 
raqulra graatar vocabula' facility than that producad In tha 
Inatructloaal procaduraa aaployad in tha praaant atudy** <p. 29). 
Jankina at al want on to azplaln that thalr training procadura aay not 
hava davalopad tha rapid lazlcal accaaa raq' Irad for aaalatlog tha 
coaprahanalon of connactad dl«couraa. 
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Ths Isttsr hypoChs«ls •igffd by Jsnklns snd his collsstu^s 
tif with • current vl«w of resdlnc th«t h«s b««n • primary force In 
our ovn thinking on vocsbulsry dcvelopaent* Currant InfoTmatlon 
procssslns sodsls of rssdlng vlsv rssdlnf an activity coaprlslng • 
niabsr of subprocssssi* Sines hiBsn processing cspeclty Is llslted» 
too Buch sttsntlon dsvotsd to one subprocess ui^y restrict the working 
of other subprocsssss . This situation requires thet soae component 
processes of rssdlng proceed vlrtuslly sutoMtlcslly In ordsr for 
sklllsd rssdlng to tsks plsce. 

Host of the resesrch done In relstlon to the sutomstlclty notion 
hes revolved sround simple word recognition. Work by UBcrgs end 
Semuels (1974), Perfettl (1977), end fsrfettl end Hogsboem (1975) hes 
demonstrstsd thst good comprshenders sxhlblt rspld word rscognltlon, 
whlls poor comprshsndere, slthough sccurste st word rscognltlon, srs 
slgnlflcsntly slower. The body of sutomstlclty thsory snd rssssrch 
suggssts to us thst rspld sccsss of word mesnlng may slso be rslsted 
to good rssdlng comprehension. Indssd, In our vocsbulsry progrem we 
srs not only concerned with sddlng words to the child's vocsbulsry 
store but promoting rspld lexlcsl sccess of those words. 

Lsvsls of Word Knowlsdgs 

Simply being sbls to rscognlxs ths mssnlng of s word doss not 
Imply rspld Isxlcsl sccsss of thst mssnlng during rssdlng. Thim vlsw 
hss Isd us to dls-ingi.lsh thrse gensrsl Isvels of word knowlsdgs. A 
discussion 0 < » levsls snd their sffscts on comprshsnslon should 
ssrvs to llluPtif... the rcls of rspld Isxlcsl sccsss. The levsls of 
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word knovlsdfs wt hAvs dlstln(ulshsd srs ths iif bll<h»d Isvsl, the 
■cqualnf d Isvsl, sod ths unknoyn Isvsl. 

A word •t ths •«f bll»h»d lavsl Is ons iHiom MAiilag Is ssslly 
snd rspldly <p«rhap« sutoMtlcslly) sccssscd. k vord st chs 
scquslntsd l^sl Is ons ^om Msnlnt is rscognlMd, but only mftsr 
dsllbsrsts sttsntlon has b«sn focused It. A word st ths unknoim 
Isvsl Is ons vhoss Msnlng hss not bssn sscsbllsh«d la ssaantlc 
mmoTj. A hypothstlcsl sxsapls asy ssrvs to distinguish b€twssn ths 
scquslntsd snd sstsbllshsd l«vsls. In rsmdlng mbout *s fsroclous 
llon»** s fourth'gradsr Bight psuss BOMntsrlly to sssrch hls/hsr 
Isxlcon bsfors sssoclstlng fsroclous with Its Maaiog; In this csss, 
fsroclous would b« st ths scquslntsd isvsl. mm child would sost 

llksly hsvs inasdlsts undsrstsndlng of ths WDrd lion , s word llktly to 
b« st ths sstsbllshsd leTsl In aost fourth grsdsrs* vocsbulsrlss. 

In tsrws of ths rslstlonshlp bstwssn IstsIs of word asmnlng and 
coBprshsnslon, It Is obvious thst ths bsst situation for cMprshsnslon 
of s tsxt would occur whsn Tlrtually all of tha worda Is a glTan taxt 
ara In tha aatahllahad rapartolra of tha atudaata raadlng tha tazt. 
If thla Nara tha caaa, procaaalng could bn dlractad toward tha Manlng 
of a aantanca, a paaaaga, or a dlacouraa; It would not hava to ba 
Intarruptad for Individual word aaarchaa. By cuntraat, If a taxt 
contalna too aany worda at tha unknown or acquainted lavala, 
cowprahanalon of the textual weeeege wey be reetrlcted. Unknown worde 
cen creeLc gepe In the weening of e text; If too wany gape occur, the 
etudent wey oot be eble to conetruct weening. While worde et the 
ecqualnted level wey not cut Into the weening of e text, they do 
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Inttrftrt iilth th« proc«ssln« of th« t.xt. •Inc. ittintlon wMt U 
dlverttd froM conitructlot ■••ning of th« dlicourw to •••rch for th* 
vords' ■••nlng.. If proc«««lng !• fr«qu«ntly Interrupted for •uch 
•••rchss. It My U ulwd to th« »tsnt th.t co«pr«h«n«lon .uffirt. 
lodssd, Uifold mad Hrfittl (197S) h«v» » Mfd. "In tM 

non-ld««l wrld of •v.ryd.y r.^llng, that vhlch tAk«« • long tlss to 
do ttay not gat dons" (p* 332) « 

But Ju«r how uukj ln«tnictlon*llyv«rl«d opportunltl«« and 
repetition, ere n^ -ded before the «eenlag of e terger i»rd become 
eeelly end replUly ecceeeed? Thet queetlon, laportent In Ite 
reletlonehlp to reeding co«prehenelon, le one thet m ere eddrssslog 
through our vocebulery progrmi. We heve deelgned tiio different 
frequency eltuetlone within the Inetructlon to find out whether 
differential expoeure Ko e terget word producee differential Iwlcel 
•ccu^a. In the first frequency el tuet Ion, which we cell the eoje 
condition, eight to twt new worde ere teught end ralnforced through 
vocebulery leeeoni of twenty mlnutee to hklt en hour dally for five 
deye. In the eecond frequency eltuatlon, tarmd the •anj^ condition, • 
aubeet of worde fro« the eoM condition U aelntelned over tlaa. The 
Mny worde reeppeer In the Inetructlon of new worde In .ubaaquattt 
weekj end ere eleo treeted In epeclelly-deelgned review cyclw. In 
thle ••nner, the worde In the wnX -ubeet eppeer 16-22 eddltlonel 
tlaee eech» The op«r«tlin of theee two frequency condition* within 
the inetructlon will b« dltcueeed la leter eectlone- We now turn to e 
dlectleelon of the eelectlon oi the Inetructlonel worde. 
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8«l«ctiM th« Word* for InatructionAl Tr««t— nt 

Our atartins point for Mlactliis words for tha vocabularr progrwi 
th« fourth-grada aatarlal of tha dim taadlnt 720 Sarlaa. Fr<M 
Glan'a targat vocabularr, va aalactad vorda that m judgad vould 
llkaly ba unkBown, yat uaaful and Intaraatlng for fourth-gradara. 
SlBca our plan of Inatruction Involvad praaantlttg aata of worda 
grouped around aoaa aaaantlc aLllarlty, va aortad tha vorda to darlva 
catagory grouplnga. Thla aortlng laft ua with a aaallar vord pool, 
bacauaa not all vorda fall into tha catagorlea craatad. Additional 
ikorda vara than choaan for tha catagorlaa froa aourcaa auch as tha 
Dala and llchhols (i960) word Uata. From thaaa vord grouplnga m 
davalopad 12 flva-day cyclaa of Inatructlon, ancoapaaalng a total of 
1C4 worda. A aubaat of 43 worda vaa choaan froa tha Inatructlonal 
pool to ba aalntalnad ovar tlsa In tha inatructlonal aattlng — tha 
— ny worda.* 

To provlda tha raadar with a acnaa of tha difficulty laval of tha 
targat words and thalr looaa organisation around a aaaantlc catagory, 
Tabla 1 lists sll oC ths words that wara aalactad for Inatructlon for 
bach of tha 12 flva*day cyclas. Words deslgnatsd with sn sstsrlsk srs 
thoss sslsctad for tha aany condition, l.a., thoaa words prsctlcsd sn 
sddltlonal 16-22 tlMS outslds of ths orlglnsl flva-day cycla. 

Wa Bova now to a dlacuaalon of tha notions thst Influancsd the 

dsslgn of Instructlonsl strstsglas ussd In tha progrsa. 

*Oui raaaarch daslgn slso csllsd for sn sddltlonsl sat of 43 words to 
be salacted to correspond to pairs of soas snd aany words In 
''.ifflculty, seaentlc elallerlty, end length. Theee words, dsslgnstsd 
ss none woids, did not sppeer In tht Instruction, but solsly on prs 
snd post progrsa aeesures. 
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mit 1 

Vordt 8«Uct«d for VOM^Ury Inttruetion by Cyclt 



Cyclt 



itic Cautory 



HoHt TAught 



f sop It 



2 What You Can Do With Your 



Eating 



Eyti 



How Wa Nova Our Uga 



Spaaking 



S What Ptoplt Can Ba Llka 



Eart 



10 



Nort Ftoplt 



11 Working Togtthar or Aptrt 



12 rb« Utual tnd tht Unutual 



a .oapllct*. vlrtuoao*. rWal, 
phllaathropltt, novlct*. harmlt*, 
tyrant*, altar 

backon*. Mbract*. knaad. flax*, 
hurl, aalit*. audg*. filch, 
thrutt* 

obaaa*. glutton, davour*. 
appatltt*. faat*. wlwltaoM. 
nutrition, faalahad. adlbla* 

gafa. ayactttor*. blaoculara. 
a^ulnt. focua*. acmtlnlta*. 
gllapaa*. Intpactor 

cautloua*. jovial, glia*. placid*. 
Indignant, aathualaatlc. dillgant. 
aavloua. lapatlont* 

ttalk*. galw^h. vault*, trudga*. 
patrol. Biandar*. strut, lurch. 
4aah 

wall, cbotua. proclaia. aantlon. 
banttr*. cii n iid*. barato*. urgo*. 

ratort 

frank*, grtgarloui*. ladopandant. 
rabltloua*. iMplah, obotlnato. 
vain, ganaroua. ttoni 

aavatdrop*. ruatlt. audlkla. din. 
voliM, Mlodlout, ac.'uudt. ohrlll*. 

COMOtloo* 

acquaint anct*. jouruallot*. 
latrovart*. acholtr. prophat. 
Mrchantf acapagoat. aactttora. 
astrovart 

faud. ally*, foa. conaplro. 
dlplOMt. coiproBlaa. pact*, 
haraooy* 

typlctl. wmotonout. obvlout. htbltual, 
unlqut. axotlc. axtraordlnary, pacullar 
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Imtnictloiul itethods 

It liBt our Inttnt to include • ▼•rlstr of Initructlonal 
•trst«sl«« Hi thin our prograa b«csu0s, In our jud^ant, Mklnc 
•tudsnts to Mnlpttlsts wrds In mmnf virlou* mr* should r««ult in 
trMtur uodsrstsndlQf of th* nords snd «ors flaxlblllty in using thm 
HDkds. TJm psttsm of traditional instruction In Tocatulsry Is thst s 
dsflnltlon and/or s ssntsncs using ths tsrgst «ord Is prss«nted or 
sllcltsd fro« students. This Is oftsn follovsd by s brlsf discussion 
of the wprd's Msnlng. We hsvs retslned thsss traditional techniques, 
but have sleo included Instructional strstsflt t beyond those of 
defiling and gsnsrstlng ssntsncee. 

One technique «« drew upon me that of concept leemlng. Cerroll 
(1964) firet deecrlbed vocebulery development ee e fora of concept 
leernlng. Aadereon end Kulhavy (1972), Kleueaeler, Ghetele, end 
freyer (1974), end Markle (1975) have ell euggeeted that 
concept-leernlng technlquee fecilltete Tocebulery developsent. 
Inetructlon deelgnated ee concept learning le cheracterlsed by the 
preeentetlon of ezaaplee contreeted with non*ez«aplee of e concept 
being Introduced, and by cleeelf icetlon ezercleee. Theee ectlvitler 
require that the etudent dletlnguleh the crltlcel ettrlbutee of e 
word'e Manlng. 

Target Tocebulery vorde cen eleo be teught in terse of the 
reletlonehlpa they ehere with other wprde. In proctee aodele for 
long-ter» aesory (eee for ezeaple Ruaelhart, Undeey, 4 Norsan, 1972), 
n#tvorke of concepte era Interconnected by reletlone. Meealnge ere 
eetebllehed through the raletione thet ho^il aeong varioue concepte. 
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Th« Instructloiul Implication 1« that tcrgct word* can b« pr«i«iit«d 
and pr«ctlc«d In mys th«t t«kt adTcntcgc of th«lr MMntlc 
r«l«tlonshlpt. In our prograa, •x«rclMs h«v« b««n d««lsn«d that ask 
students to rscosnlM rslstlonshlps batwtcn words ss • way of 
•zpsndlng undsrstsodlQg of th« words* 

The autOMtlclty ootlon, which hssvlly Influancsd ths dsslgn of 
our prograa In a ftnaral way, also Influenced decisions on specific 
Instructloael stretegles. As e wty of prowotln« rapid lexlcel eccess» 
ectlvltles heve been creeted that require students to respond to word 
■eenlng under speeded or tlaed conditions* 

Cherecterlstics of Instructional Peel to 

In discussing our retlonale for decision* on word selection and 
Instructional Mthods, we heve mentioned several characteristics of 
the Inatructlonal dealgn. The charecterlatlca Introduced so fsr were: 
that e variety of Instructional atrateglea be used; that 
opportunltlea be provided for precclce end repetition of the terget 
worda; and that apaeded end tlMd trelnlng conditions be used In 
Inatructlon to help foater euto«atlclty of lexlcel ecceaa. Saverel 
other dealgn charecterlatlca eabodl^ In the prograa ere ea follows: 

!• That the Inatructlonal actlvltlea be verled within • regular 
pattern to enable atudenta to anticipate the general type of 
vocebulery work ea a cycle progreaaea froA day to day while 
azpcrlenclng enough dlveralty to aalntaln Interest* 

2. That the*e be e bulit-ln tea ting procedure to deteralne the 
extent of atudenta* Baatary of the terget worda. 

3. That the Inatructlon have ectlvltlea end aatarlela aogeging 
enough to Involve even the aore reluccent leernera* 

4. That the teechar guldellnaa be explicit enough to follow with 
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rslstlvsly llttls «dvsnc« pr«p«rstlOQ. 

5* Ttiat thsr« b€ sn ongolnc vrltten record kapt by sAch student 
of words bslng Issrnsd. 

Th«t the lastructlon stteapt to stlsulste th« u«« of the 
targst words outilds of Tocsbulsry clsss as wall as In. 

Ihs nazt sactl^n of this papar daaonstrstes the opcrstlon of 

thsss charactsrlstlcs within the prograa. 

gsctlon 3; The Psttern of Instruction 
In this ssctlon we prssent the pattern of Instruction for the 
fl¥s-day cycls and the rsvlaw cycle. Specifics of the flTe-dsy cycle 
will ba sxplorsd through a description of the Instructional activities 
within s partlculsr cycls, the Paopls cycls. 

The Flva-Dsy Cycle 

As Mntlonad prsTlously, ssch sst of alght to tsn new words Is 
Introduced and worked with for approzlaatsly half an hour dally for 
f«¥s days. During aach fl¥e*dsy cycle, the words arA Introduced, 
practiced In Tarled and motivating ways, and than tssted to detereine 
the eztsnr of thslr eastsry sfter this rslstlvely Intense 
Instructional trsatasnt* The Instriictlon is prssented vis 
tescher-lad, whole clsss sctlvltlss* Thsrs ars nueerous indspeadent 
and eaall group sctlvltlss, buc for ths eost part, the class works on 
the saae sctlvlty st ths saas tlas. A dstsllad plan which specifies 
ths Instructional strstsgles and procsdurss for ssch sctlvlty for sach 
day*s Issson Is prssented In a tsscher*s aanual. 

The studsnt activities ere vsrled; they Include sctlvltlss such 
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•s dsflnlnt tasks, sentcncs fcnerstloQ tasks, clssslf Icstlon tssks, 
orsl production tssks, gsae-llke cssks thst aust be coapletsd under 
tlBsd conditions, snd tssks thst tske sdvsntsgs of the seasntlc or 
sffsctlvs rslstlonshlp saong the tsrgst no- Is snd prsvlously scqulrsd 
vojsbulsry. Oa sny flvsn dsy of thr cycle, howevsr, vtudents hsve s 
genersl sense of whst will be hsppenlng thst dsy becmuss the 
instruction hss been designed sccordlng to s psttern. Figure 1 
presents the psttern of Instruction for the flve-dsy cycle. The 
sctlvltles thst sre boxed slwmys tske plsce on the specified dsy of 
the cycle. The circles Indlcste s rsngs of sctlvltles, one of which 
would tske plsce on the spcclflsd dsy during esch cycle. 

Dsy I 

Let us now tske s look st whst Dsy I Is 11k« In the Psopls cycls« 
The words, reprssentlng different kinds of people, taught In this 
cycls srs: sccoapllcs , virtuoso , phllsnthroplst . novlcs, hsmlt . 
tyrsnt , riifsl, end alssr . Dsy 1 begins with studsnts rscslvlog their 
logshset'-, which srs presented hers ss Figure 2. The four words shown 
on ^Ae left slds of Figure 2 sre presented st one tlae. First, the 
tsscher reads sccoapllcs . hss ths studsnts pronouncs the word sf Csk 
hla/har, rssds ths definition of ths word ,\ snd hss the students writs 
sccoapllcs on ths blsnk line next to ths word on the logshsst. Ths 

stsps sre then followed for virtuoso, phllsn^ hroplst , snd novlcs. 
Then, In order to Involve the children sctlvsly with ths nsw words, 
ths tsscher conducts s qjlck seasntlc word sssoclstlon sctlvlty with 
ths four nsw words. The tssrhsr ssys m word or phrsss sno studsnts 
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DAYl: 



DAY 2: 



DAY 3: 



[logsheet: gooverdefinttionsI 

[lOGSHEET: pronounce WORDS] 
[lugshbet: write WnRHg] 
I ORAL ac tivity] 
IWORDGAME, ORAL ACTIViTY^ 



[logsheet: complete sentIncesI 

(^gP bAMEJ^UHKSHEE ^ ORAL Arr.w , | y, pantQM.mp Arr 7U?F^ \ 



|W0RKS^HEET | 

IWORD GAME. WORKSHEET. CREAT IVE WRITING. PUT ON A P»av;> 



DAY 4: 



1 DEFINITION review! 

I READY, SET, GOl 




I WORKSHEET) 
I SECRET WORD] 



DAY 6: I MASTERY TE StI 

T ' 

I RECORD WORDS IN LOGBOnif: 



T 



I READY, SET. GO ANNOUNCEMENT] 



PiQurt 1 . Pattern of Imtruction of the fivt^iay cycU. 
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sccMipltM : • MriM who 

k»\p9 t COTBlC • CrlM. 



2. vlrtiMBt : t HriM who 

11 tvctUMt it ritriti Mile. Jn*jyt,ij4j0^j*» . 



J. ykllMCkrof Ut : « p«rioi 

whp crlti CO kolp athtr MoylOi ofttt bjr |lvlt| • let of 
Hit tlM or f>eii.r /? /r^y^.^ I . 



••▼l^* • ptrion wh<t 

li • boilMtr it whit hi U ^olng. w^^^v J^J 9 



hiiBit ^ \ • ptrion who 

|o«i wmvf If 9m ethtr pooplt m4 IWti bjr klutlf. 



ty'"t ^ « porfon who 

rulti othtr ptoplt In t cruel and unftlr vty. 

^i^M^^Ij JAt^At^ Jj^*^y^J J^^ ^f^Jg, 



t-l 
u 



7. rlvtl : • poriOR who Q 

trlti to do at laoit ti wall or bottor thor loaoono alio. J 



I 



• ' • porion who ^ 

livti ti If ht t> vtry poor In ordor to lavo nonoy and hldo 

& 



•••rch thslr logsheets to find ons of the new word* that with 
lihat the tsecher ••14. For •xaaple, when the teecher ••ye "crook," 
•tud^nt^ •re to reepond with •ccoaplice . The other •••ocl^tlon^ for 
th^ reaelnlng three worde •re: -gift to build • nev hoepltal" 
(philanthropist), "plsno" (vlrtuoeo), end "klnd^rg^rtner" (novice). 
For eech mn^ver given, etudente ere asked to Justify lAy the word they 
Identified goes with the word or phrsse ssld by the tescher. 

An sctlvlty then follows, cslled "Ysys or Boos," thst taps 
sffectlve sssoclstlons students are likely to have about the four 
vorda juit praaanted. In thla exerclae, the teacher aaya «ach n^w 
word and atudenta reapond by "yaylng" if they feel poaltlvely .bout s 
person rsprssented by the word or "booing" If they feel negstlvely. 
For exaapls, when the teschsr ssys j|cco«pllcs . students likely "boo." 
However, contrs- Indies ted responses l^re slways sccepted ss long ss 
students csn justify thslr ressons. t^deed, throughout the prograa we 
continually slert the teschsr to elicit justlf Icstlons for snswers 
given, snd to sccspt sny ressooable snswer, though It aay very from 
thoss suggistsd, as long ss the student csn present s good resson for 
ths rssponse. 

The raaslnlng four words of this cycle, shown on the right side 
In Figure 2, ere presented in sn identicsl aannar: the teacher goes 
over the deflnltlona of the worda with the atudenta. Including having 
them pronounce and write each target word; conducta the aeaantlc word 
aaaoclatlon activity; and then laada the affective "Yaya or Booa" 
activity. Since th^ word praeentatlon la Identical to that of the 
flrat four worda. It la naceaaary here only to note the cluea provided 
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by the tcsch«r for the eeaantlc word •••ocletlon ectlvlty* They ere 
"whip" (tyrant), "elone" (hervlt), **ce»h tucke»l ewey In • ehoebox" 
(aleer), end "chellenger foi the heevywelght busing crown** (rlvel). 

At the end of thle dey*e Inetruction, the etudenta atore their 
xog.neete In their logbook*, which ere looee leaf notebooka provided 
for keeping a ciaulative record of the inatructionel worda. And the 
teacher then reaioda thea about how they cen ecciaulate pointa to be 
recorded on the '*Uord Uiaard Chart.** rhe Word Uixard Chart ia a 
■otivational gienick deaigned to encourage children to be attuned to 
the target vorda outaide of vocabulary claaa. The children can earn 
pointa by reporting about hearing the vorda in converaation, aeeing 
thea in print » or by uaing thea in apeech and written work. 

Let ua atop a aoaent and conaider what the atudent hea done with 
the eight new worda on thia firtt day of Inetruction. S/he hea 
pronounced the word after hearing the teacher aay it, haa heard the 
definition read, and hea written the word bia/heraelf. Then a/he haa 
aupplied the target wo&d ea a reaponae to' a aeaanticaliy related 
atiaulua and haa aede an affective reaponae to the target word aa a 
atiaulua. Already, the atudent haa had aeveral varied expcriencea 
with the worda. 

Although Day 1 of each cycle alwaya includea the preaentation of 
definitiona on the logaheet» followed by an oral activity, there ia 
variation aaong the cyclea in the w<y thfae two activitiea are 
preaented. For exaaple, for the definition preaentation portion of 
the People week, the definitions appeared on the logaheet and were 
reed to the etudenta. In other cyclea only pert of the definition say 
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•pptsr on tiM lot«lMst with studsnts rsqulcsd to sxtrsct th« roMlndsr 
froa diMs contslaod In • rtory or plcturss. The or*! sctlvltyi 
Mil, «pp«srs In various forvt» but slways sUc to ft tho children 
quickly lovolTsd In Mnlpulstlng tht new words snd thslr «<*«olQts. 

Day 2 

Oo ths sscood dsy of ths Fsopls cycls. sftsr s Tsry hrlsf rsvlsw 
of ths dsflnltlons, ths chlldrso coaplsts ths ssntoncs frsgasnts 
(shown In curslTs writing) on ths logshssts In Plgurs 2. On ths 
logshsscs for tho Fsopls cycls, ssch ssntsncs frstMnn slrssdy Ubss 
ons of ths tsrgst words (s*s.. Ths sccowpllcs swors hs would osTsr 
brssk ths Isw sgsln bscsuss •••)• His tsschst guldss students to 
coaplsts ths ssntenfcss In s asnnsr Zhmt shows thsy know ths assnlng of 
ths tsrgst w>rds. Uhss s good sndlng h«s bssn sllcltsd. ths chlldrsn 
writs ths sndlng on thslr logshssts to coaplsts ths ssntsncs. Aftsr 
sr.!!:ngs srs sstsbllshsd snd wrlttsn for ssch of ths sight words, ths 
clstfs Is dlTldsd Into BSTsrsl tssas ti> plsy s gsas irtilch rsqulrss 
Mtchlng s«ich nsw word with s good dsflnltlon. Both sccurscy snd 
spssd srs rsqulrsd "to win.** It Ip ussful to nots thst ths 
rsqulrsasnts of sccurscy snd spssd ssrrs ss s prsvlsw to sn sctlvlty 
thst will tsks plfc 01. ths fourth dsy of this, snd sTsry. flvs^-dsy 
cycls; this Is ths "tssdy. Sot. Go" sctlvlty. At ths conclusion of 
this sscond day's Instruction, ths tsschsr slsrts ths studsnts thst sn 
unspsclflsd tsrgst word will bs "ths Sscrst Hord of ths dsy." Studsnts 
try to Identify snd uss thst word In sn orsl ssntsncs sowstlws during 
ths school dsy outslds of Tocsbulsry clsss. For Idsntlfylng end uelng 
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the '*tecr«t Word/ atudnta Mrn polnta to h«lp chM b«coB« **WDrd 
WlMrda." 

Ac«ln, for Dty 2» th«r« la variation within rtgularlty throughout 
th« cfclaa. Whlla In tha Paopla waak, atudanta vara raquirad to 
coaplata a aantanca ataa which contalnad tha targat mrd, othar cyclaa 
MMf call for tha atudanta to ganarata tha part of tha aantanci 
containing tha targat uord, or for atudanta to unacraabla a aantanca 
andlng and vrlta It on tha logahaata. 

Tha day* a other activity «ay alao taka a varlaty of forsa auch at 
a gasa, oral activity, or uorkahaat. Tha Intantlon of thla activity 
la alwaya to provlda fairly aaay practice vlth tha word aaaalnga, 
alnca atudanta ara atlll In tha aarly atagaa of Manlng acqulaltlon, 
according to our vlaw. Thaaa actlvlt'aa ara alao daalgnad to ha 
faat-pacad and lively, aa a change of pace fro« the earlier «ore 
pedagogical writing exerclae. Dav 2 alwaya enda with a '*8acret Mord*" 

Pay 3 

On the third day of People Inatru^.tlon • atudanta eosplate the 
workahaet ahovn In Figure 3. Thla workshaat attawptii to eatabllah a 
relatlonahlp between the eight new People worda and bahavlora that 
would be appropriate for thoae people. Por each target word, atudanta 
flrat aelect an anawar frott three multiple choice poaalbllltlea that 
Identify different actlona paoplc wight wake. One of the actlo»ia la 
particularly appropriate for a peraon axawpllflad by the target word* 
Por exawple, In NUwber 1, would an acccMpllce be wore llkaly to: a) 
aquaal the police In return for not having to go to jallt b) rob a 
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1. Mick MM tt tiMM tklSM hmU m tcfolict ^« Hktlf 
It !• t« Jtll 

Writt «M MTt Uls| h«rf tkM m iccty^lict sliht 4f 



2. Vlilclk MM •t tMM tklait w«uU • ttrtwit h« Uktly to M 
• . r«r|tt tli« tt tut a«ilc »lit is pltflsf 

^Itf •• Mil tktt tlM tlUlMC* burin lat* •pfl9U%9 
C. Mtr CUtlMS Uitt 4m* t Mtck 
VrlM MM Mr* tlilai Mr* tktt a ¥irtw •l|lkt Ui 



S. mcli M« tf tMM tlil«|i wmU • htrwtt Uktljr tt 4oT 
• . iavlu cMfMy It 4lMtr 

b. ctrry • brltfctit tt Mtrk 

c. MSMr tM 4Mr if tM«b«4)r ksMkt 
«rlc« Mt Mr* tlilai lMr« tliat • MimAt aiikt 4«: 



4. Vklcli M« tf iMt* tlii«M wmU • 2S!i£l 1^* l^ktlr t* 4«r 
• . t«ll tlMr fn^9 kM tt f's • )«k 

b. MttCll kM M M^rt 4Mt IM )•¥ 

c. 4riM • rtM atr la tM IMlMiMtlia IM 



Q Vrltt «M Mr* tklai Mr* att • UiiSt 




S. nick MM tf tMM tklM* • r>vl k« Uktlf tt 4oT 

t. Mtck t«ltvlslM tM alikt Mftr# t bl| tttt 

b. »l—p la lata la tba Mralai 

c. tt«4f bar4 ta gat tM Mst Mrk m a tast 
Vrlta MM Mr* tblag Mra tbat a rival al|bt 4a: 



Krlta Mia Mra tklai Mra tbat a pbl lawthrapUi algbt 4a: 



7. Aicb MM af tkasa tklii|s MattU a nUai: ba likalir ta 4aT 

a. irav a avatacka 

b. •ftd MMjr far a crulsa araiiii4 tka Mrl4 

c. taka aut all kit Maajr aa4 camit It avary al|ht 
Vrita aM Mra tklai kara tkat a aiaar al|kt 4a! 



u 
u 



4. ihlck MM af tkata tkla|S Mvl4 a p^ilaatbraaitl ba llk<lr £ 

ta 4at ^ 

a. tan tka kaat aff la aa apartMat baiUlai M amt ^ 

b. aajar talklai n tka talapk*** ^ 

c. taka a Jab 'kat kal^s f9fU bat 4Maa*t p9f mjt ^ 



I. Vhlch aaa af tkaaa tkla|S mm14 a tyraa t ba llkaljr ta 4a T 

a. |iva ftfl» aitra vacatiM tiM 

b. ar4ar ckll4rM ta ia ta tdiMl m CkrUtMa Day 

c. taka cklUrM ta tM tM 

WtiU tM Mr* tklM (Mr* tkat « |U||&«l|kt 4»i - 



brak by hlasftlf? c) tnjoy bsbyiltttng? Obviously In thli csic, •) is 
th% rtspunst to b* clrcltd by the student •* For each terfet vord, 
•tudenti ere then esked to think of end write in • different ectlon 
that the sue person althr elso» be likely to aeke (e.g., for 
eccoaplice, "drive e get-svsy cer"), Iteas I end 2 ere coapletcd 
through • group dlecusslon, while iteas 3-0 ere done Independently, 
with the enawers ihered inedlstely sfterwerds as s group activity. 
Once again, atadcnta are aaked to juatlfy their reaponaea by 
explaining vhy they anawered th<* way they did. 

While atudenta are coapletlng the Independent part of the 
workaheet, the aanual auggeata that the teacher ctn uae that tlae to 
■ark the "Word Wlsard Chart" for thoae atudenta who ahow that they 
have aarncd polnta by aeclng, hearing, or ualng the new worda outalde 
of vocabulary claaa. Thla point la noted aa an exaaplc of our 
conalderatlon for claaarooa aanageMent. Her4 we attempted to arrange, 
condltlona that would allow the teacher to lapleaent the Word Wlxard 
Chart without conauiilng axceaa claaarooa tlae. Indeed, throughout the 
dealgn of the prograa «e were very aenaltlvc to claaarooa aanageMnt 
laauea becauae of a view tha^ ■anageablllty of a prograa la cloacly 
tied to Ita aucceaa In a claaarooa. 

The aaaorted actlvltlea that appear on Day 3 throughout rhe 
prograa tend to be of a aore creative variety than thoaa of the 
earlier daya. The children aay be aaked to do aoae creative writing, 
to put on a aklt, or aoae other activity that requlrea thea to 
generate contexta or altuatlona around the target worda. 

In the cyclea that follow People , Day 3 actlvltlea Include the 
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— ny uords fros prsvlous wtsks, thoss that tuvs b«sn selsctsd to 
r«c«lv« •zt«od«d practice. This Is not the esse hers sines Psople Is 
the first cycl* of the prograa; no — ny vordo hsvs yet accuaulstsd. 

iSLi 

Ths sctlvltlss on the fourth dsy of the cycle slways proceed 
sccordlns to ths following psttsrn: thsre Is s brief orsl definition 
r /lev sctlvlty snd then sn exercise celled *'lesdy, Set, Go." "lesdy, 
Set, Go" slBS to develop spcsd In aatchlng the tsrget vords snd their 
definitions. Students work In pel re for this sctlvlty; one etudent 
operstes s stopwatch while the other drews llnee froa eech terget word 
to Its definition on the **leedy. Set, Go" workeheet. (The uee of s 
stopwatch haa been practiced extenalvely In en Introductory leeeon to 
the vocabulary prograa.) Then the atud^ta avltch rolea and the other 
etudent tlsae while the flret etudent Mtchee worde to defJnltlone. 
Bach etudent coapletee four auch rounda of llne*drawlng froa word to 
definition, with the words and their deflnltlona being preeented In 
four different ordere. Studenta are encoureged to try to better their 
prevloua tlse Nhlle selntelnlng eccuracy. One page of the etudent *e 
**lteady. Sat, Go" packet la preeented ee Figure 4. Coaplatlon tlae le 
recorded In the deelgnated piece on each aheet and extra panel ty 
eeconde are eeelgned lerer for Incorrect anawera. 

The ectlvlty thet follows Uady, Set, Go on eech Dey 4 generelly 
attewpte to preeent aoaa challenge to the etudenta by aotlvatlng then 
to think about the worda In a new way. Por the People cycle thle 
ectlvlty, ehown In Plgure 5, probea overlap aaong the worda. 
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Lap 1 



rival 



new at what he is doing 



L hermit 



He an and cruel 



novice 



helps comit a crime 



L virtuoso 



gives time or money to help 
others 



K accomplice 



stays away from other people 



^* miser 



tries to do better than someone 
else 



tyrant 



tries to save all his money 



philanthropist 



plays music beautifully 



Time it took to finish: 

minutes 

seconds 



penalty box 



Figure 4: Ont page of Reedy, See, Go from People cycle 
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F«opl« Pairing Workthaat 

Dirtctions: Answer aach question yes or no. 
1. Could a virtuofo be a rival? . 



2. Could a philanthropist be a aiser? 



3. Could a virtuoso be a novice? 



4. Could an accomplice be a novice? 



5. Would k herait likely be an acconplice? 

6. Could a tyrant be a miser? 



Figure 5: Workaheet fron Day 4 of People cycle 
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(>i«stlons on Cht workshMt Mk whether • poreon who Is r« present cd by 
on« of ths nsv words could slso be represented by enother new word, 
e.g., Could e virtuoso be e rlvel ? Students ere encoursfed to expleln 
why e person could or could not be represented by both leb«ls< In 
soae questions, e.g., Itew^ 3, both enswers ere equally epproprlete. A 
virtuoso would not be e novice In his or her auslcel field but could 
eeslly be e novice et soae other ectlvlty. The notion here Is th«t 
these kinds of questions enrich the understAndlng of eech word by 
encoureglnf students to think of cononelltles end differences tmong 
the words. Conslderetlon of these kinds of questions Is elaed et the 
understandlnt thet words ere not elwiys autuelly exclusive snd et en 
ewereness of nuences of aeenlng. 

At the end of the exercise, students ere elerted that there is e 
"^Sacret Word" of the dey to be guessed snd used in e sentence outside 
of vocebulery cless. 

Dey 5 

On the fifth dey of the cycle the students teke e aultiple choice 
■eatery cest, shown es Figure 6» heve it aarkad by fellow atudente, 
end then aaka en entry into their logbooka for eech word th«^ got 
correct. The correct definition uaed on the teat la a parephreae of 
the one conteined on the logahccta on the firat dey of the cycle. For 
eny worda that were incorrectly identified on the teat, there la an 
extra a tap. Student a auat gencrete e acntence uaing the word 
correctly before it cen be entered into the logbook. On the fifth dey 
of the cycle, the teecher elao reporta the reaulta of the priiceding 
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1. aevlcs 

A. h9T4 werksr 

b. ales xouag girl 

c. b«|ln]isr 
4. blks rl4sr 

2. rlvsl 

ft. tOMons who It vsry taart 

b. toMons wbo tslkt to« mich 

c. uasons who too auch 

4. tostoiii who wonts to bi tn 
first pluci 

S. virtuoso 

■xcilloat auslc pliT'r 

b. studont who gits good grodos 

c. wrltor of funny auslc 

d. biglnnlng tup doacsr 

4. alsor 

■. b«Ak tillir 

b. groidx aoaoT sovor 

c. biSibill cord trodor 

d. dopartaont storo clork 



5. tyrant 

■ . Man rular 

b. good doctor 

c. crying baby 

d. parson who tails llts 

6. philanthropist 

a. taachar of collaga studonts 

b. glvar of haraful drugs 

c. Invantor of naw cars 

d. glvar of aoncy or tiwt 

7. accoapllce 

a. flra flghtar 

b. jail guard 

c. halpar If) V crlaa 

'd. halpar with houstwork 

\ 

I. haralt 

a. prasldant of a club 

b. unfrlandly parson who llvas 
alona 

C' poor old woaan 

d. ptrson with no chlldran 



Figure 6: Mastery Teat from People cycle 
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d«7*s "lAsdy, 8«t, Go** activity by •nnouaclng th« f«st«st tlM of • 
porfoctly cafliplsc»d pags for Mch •tudtnt end «ovss th« Mrtuts on thm 
Uord Vliard Chart. 

Hftvliis •zpl«r«d th« basic flTa-day Inatructlonal cycle through 
Mmpla Issaooa for aach day, wa aova to a dlacuaaloo of tha ravlav 
cyclaa which provida additional practica for a aubaat of tha vorda 
praaantad in tha fiva-day cyclaa. 

Tha taviaw Cycle 

Aa pravioual> aantiooad, 43 worda hava baao aalactad to racaiva 
additional rariav. TWo or thraa day raTiav cyclaa, praaantad to tha 
children ee "Oldiee gut Goodiee,** that alao faka approziaately half an 
hour daily, have been intereparead between the concluaion of certein 
fi¥e*dey eye lee end the beginning of tha next cyclee to provide 
opportunitiee for tha nany worda to be aac^unterad over tlsa. There 
ere eiz "Oldiee But Goodiee" cyclee. Figure 7 p- «aenta tha placaaant 
of chaea review cyclee in relation to tha five-day Initial 
prcaentetion cyclee. 

The inetruction within tha review cyclee haa eleo baen daeigned 
eccording to e pattern. Aa epecified in Pigure 8, tha firat day of 
aach cycle. Day A, begine with "Can Tou laMbar thia Word?,** a 
vorfcahaot ectivity in which etudente gueee worde that ere being 
daecribed through a aeriee of thraa cluee. For ezaaple, tha cluaa for 
tyrant ere: 1} Thie pereon ie eoaaona you would hate to hava aa a 
taecher-, 2) It*e eoaeone who ie aeen end cruel to other people; 3) 
Tha ia>rd haa aiz letter* end eterta with e t. The etudente uncover 
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Cycitl 




Cvet0 2 




Cyclt3 




REVIEW CYCLE: 


1 


Cycl0 4 




CydtS 




RuViEW CYCLE: 


II 


CyeftG 




Cycit 7 




REVIEW CYCLE: 


III 


Cycle 




Cycle 




REVIEW CYCLE: 


IV 


CycIt 10 




Cycltll 




REVIEW CYCLE: 


V 


Cyclt12 




REVIEW CYCLE: 


VI 



Figurt 7. Plact^mtnt of th« six riview cycin. 



34 



ERIC 



DAY A: 




CAN YOU REMEMBER THIS WORD? 


i ' 

CWORD GAME, WORKSHEET) 


(DAYB:) 


(^WORD GAME, WORKSHEET^ 


DAYC: 


( WORD GAME, WORKSHEET^ 




BEAT THt clock] 




I 




RECORD WORDS IN LOGBOOK | 



Figure 6. Patttrn of instruction of th« rtviftw cycle. 
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thm diMt M St • ciM, stoppliic MOD th»y hsTs idsntlfltd the 
word. 

For tiM rtwiliidsr of th« first dsr of the rsvlsv, and the Mcood 
d«y If It la • thr««-d«y rsTlsv cjeU, th«rs srs word fms such • 
Word Its or muE sod vorkthssts tliAt cspltsllis on d vord's cstsfory 
MBtership or MMotlc or sffsctlTs rslstlonshlpc. ihsrs srs slto 
work«hssts tliAt can bm coaplsttd Indspandsntly such «• crossword 
pusslss or scraabltd word s«iss. Ths tyo or thrss day favlsv cycls 
sluayi anda iflth a apaadtd taatln« activity calltd "laat tha Clock" In 
uhlch atudanta ara glvan a aat aaount of tlaa to Anamr aa asny 
trua/falaa quaatlona containlnt tha ravlav vorda aa thay can. (s.f.. 
You tska tiny bltss whsn you dsvour aoaathlng. True Pslae) lecsuas of 
the speeded condition, thsrs Is soae pressure on the etudente to 
respond quickly ss well ss sccurstsly. Tsrfet worde fros queetlone 
that have been enawered correctly ere efeln noted In the logbooks, 
(hica ei^lQi • word wuat be uaed in e written sentence before It cen be 
entered In the logbook If the queetlon contelnlng that word wee 
Incorrectly enewered. 

Now thet we heve deecrlbed the pattern of loetructlon end given e 
gllspee of the Inetructlon Iteelf, we ere reedy to eddreee the leeue 
of how the prograa worked when pieced In e cleeeroov. In the final 
eectlon we dlecuee the effecte of the prograa. 
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Stctlon 4t Th« lff«cf of th« Proir— 
Th9 lisu«s to b« addrcsstd h«r« arc tiM extent and usefulness of 
lesrnlng, snd ths sttltuds tovsrd the prosrsa. T\\% dlecuselon vlll 
drstf upon tlTe sourcss: rssults of the pve- end post- aultlpls choice 
teets of Tocsbulsry knowledse; s etude«t quest lon&slre; Iteas 
submitted by the children tOi«rd points on the Word Wlserd Chert; rhe 
teacher's Jourosl ot daily lessons; snd our om obserrstlons. 

First WB present som beckground Informstlon about the 
lapleaentstlon of the progrea. During 1979-1980, the vocsbulsry 
program vss used In one fourth^grade clsssrooa In s aaall* urban 
public school district contlguor^ to the city of Pittsburgh. T\i% 
echool had two end «)ne half fourth gradee (one clsssrooa vas cosposed 
of third end fourth grade str^c::r;). I^e prograa was iBpleaented into 
one of the full fourth-grade classrooas and these children becaae the 
ezperlaentsl subjects. The reBalnlng fourth-grade studente In the 
ease echool » Mho continued to use the language arts prograa previously 
In use, were used ss coaperlsone. 

Our Bultlple choice vocabulary test, composed of 63 soae words, 
43 aany words, and 43 none words, was sdalnlstered to sll fourth 
graders In the school In September of 1979. The vocsbulary prograa 
wae Inaugurated In the ezperlaentsl classrooa In early October and ran 
through aid-March, 1980. Post-prograa aeasures fur sll fourth gradera 
In the school consisted of our vocabulsry knowledge teet, the 
Vocsb"' ..y and leading Subtests of Fora 8 of the Iowa Tests of laalc 
Skills (Hleronyaus, Undqulst ft Hoover, 1979) snd seversl Individually 
sdalnls tared experlaentsl tssks designed to Investigate coaprehenelon 
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•t tiM Mrd, sntsMt, SAd dl.courM I.t.I,. in .ddltlon, • 
^■ttoiUMlr. M. •d.lnl.t.r.d to th. .>p.rt..ot. 1 .roup, u.ult. .nd 
tapllctlon. fro. tb« lo* T„t. ..d th. .xp.rl.,«t.l f.k. Ill «,t 
dt.cu...d ter. ,l«c. th., .r. r.l.y.nt to th. r.l.tloMhlp. b«t»..n 
TOC.bul.ry .od r..dto| co.pr.han.lon r.th.r th«, t- ln.fr«ctloMl 
'••Itn, which 1. th. focua of thl. papar. 

I't.nt .nd 0..fuln... of U.mlm 

Ih. .o.t obvlott. ,u..tlon to b. ..k.d .bout th. progrrm i. did 
th. chll'r.n iwm th. ,»rd.T A co.p.rl.on of g.m. wd. on th. 
TOc.bul.ry kao.l.dt. t..t .hoM quit. cL.rly th.t th. chlldr.n did 
iBdMd l..m what th.y Mr. t.u(ht. 

T.bl. 2 pr...nt. th. pr.-po.t r..ult. by th. mb^, ,nd ^on. 

e.t.aorl.. of -ord..* Whll. .>p.rl..nt.l .nd co.p.rl«,n (roup, did not 
dlff.r r.ll.bly in th. .st.nt of knowl.dg. of th. uord. t..t.d on th. 
pr.t..t. th. .sp.rl..nt.l group ,ho»i.d tr..t g.tn. on th. po.tt..t. A 
thr..-,.y .n.ly.1. of T.rl.nc. with t..tln« point (pr.- or 
po.t-protr«). word c.t.fory (junjr, mj., non.). .od condition 
(«ip.rl..nt.l or co.p.rl.oa) .nt.r.d ,. f.ctor. yl.id.d . r.ll.ble 
thr..-^.y lnt.r.ctlon. F (2.M) - 32.85. p < .001. Th.r. .r. two T.ry 
lot.r..tln( point, .bout thl. lnt.r.ctlon. Fir.t, .lthou,h th. 

m. d.t. pr...nt.d h.r. .r. for 23 utch.d p.lr. of .sp«rl..nt.l .nd 

co.bln.d r..dlni .nd Toc.bul.ry .cor., on th. low. T..t. of B..ic 
!iiJir ^f"" •'>"lnl"«r.d In S.ptMb.r, 1979. Th.r. war. thr.. 

wldltlonal .tud.nt. In th. .xp.rU.nt.1 cl...roo« for who. no ..tch 
Tel T «P-'1"«-1 t'oup obt.ln.d .cor., too 

■sp«rl.mt.l .tud.nt h.d be.n utch.d to . ,tud.nt who .ov.d •w.y fro. 
i^^M^"! dftrlct b.for. po.tt..tln« w.. co.pl.t.d. Th... 'thr.. 
.ddltlonal .xr 'l..nt.l .tud.nt. h.T. b..n lnclud.4 In th. 
qu..tlono.lr. ra.ultr which will b. dltcu...d .hortly. 
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Table 2 

Mean Percentage of Words Identified Correctly on the Multiple Choice Pre- and Post-Tests 
for Experimental and Coii|)ar1son Groups 



Pretest Post test 

Group N Many Words Some Words None Words Many Words Sgm Words None Words 

Experlnw-ntal 23 29,73 31.43 26.69 86.45 77.55 40.75 

Comparison 23 27.50 28.58 29.93 34.48 33.71 31.65 
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•xp«rlMiit«l group's scores toarH on both catstorlss of lnstructlon«l 
vords (HSI go^* ). t«in* v^^* gtsatsr on th« mmny vords 

(HsMAn-Kauls t«st» p < .01). This Is svldmcs In ths direction of 
our notloo tkat a mw nord M«ds many csposurss before It Is "oim«d.- 

Iht Mcood polot of lotsrsst Is that tha ssparlaantal group alao 
•xhlbltad t'ovth la knowladsa of tha nons words, tboaa words not sat 
In Inatructlon. PDst*boc analysis rarsalad that dlffsrsncss In 
post-tsst scoras for tha ssparlaantal and coaparlaon groups wars 
rsllabla for tha aona words as wall as for ths soa>a and aany words 
(MaaMD-Kauls taat» p < .01). This rssult suts**ti transfsr fro« 

laaraii>s specific words to laamlng othsr aqually difficult but 
oon-rslatad words. Hars Is a hint of a gsnsral halshtsnlng of tha 
"word cOttaclouansss** that wa had hopad to sffsct. Word conaclpusnsss 
Is a aajor notion In our vocabulary vork that will ba dlscuassd In a 
forthcoalng papor aod pursued In further rsosarch. 

Other aources givs furthsr Indications that learning took place. 
That ao«e deep learning of ths words was occurring was saslly ssen 
during obssrvatlons of the smperlMntal class. Ws ware continually 
Isprsassd with the children's growing facility with the wrds as each 
cycle progrsssed. Por euapls» by the third or j^ourth day of the 
cycls chlldrsn frequently gavs t^slr own spontansous dsflnltlons for 
tha words. 

Ths quastlonnalrs to which ths chlldrsn who rscslvsd the prograa 
raspondsd suggsstad that ths chlldrsn had strong parcsptlons that they 
wan Isarnlng. To a question that asked how well they reneabarsd the 
words thsy Isarnsd, 13 of ths 26 chlldrsn raspondsd very well , and 13 




rsspondcd pr«tty wll ; none r«spondsd only • thor tl— or not at 
•li, 

Th« children tell thslr own story about the ueefulnaee of the 
words. In rssponss to e question sbout hov oftsn thsy sev or hserd 
tsrgst vocebulery words outside of class » 16 chlldrsn rssponded very 
oftsn, 8 respondsd prstty oftsn and 2 said only soMtiMs; no ons 
respondsd nsvor . Ths chlldrsn also attsstsd to using ths words In 
speech and writing, although use was not as prevalent ss hsarlng or 
seeing ths mrds. Asked how often thsy ussd the words in talking to 
soasone, 9 said very oftsn , and 7 said pretty oftsn , whlls 8 seld only 
eoMtlMS, and 2 ssld nsvsr. In rssponss to a question ebout use of 
ths words In writing situations, 8 chlldrsn said thsy ussd ths words 
vary oftsn , ind 7 respondsd pretty oftsn, while 5 seid only soiieti»es 
end 6 said nsvsr « 

Evldsncs of ths ussfulnsss of ths words also coMss frott the grsat 
quantities of satsrial end rsports chlldrsn subaltted to ths tsecher 
CO ssrn points on the Word Wieard Chart. In fact, the tsecher wss 
nsarly overwhelaed by these Items such thet new scheaes had to be 
worked out along the way to tt^^tiiile the aansgeaent of thj Word Wlterd 
Chart. On any given day, it v^a not unusual for svsry child in ths 
clsss to have af Isaat one aighting or uss of a targst word to rsport. 
Ths chlldrsn nad a grest vcriety of sourcss for their words, such es 
nvtlevision show^ Involvin^^ '*sccowplices,'* food packagef* touting thsir 
contsnts ss "wholesoae** or ** nutritious, ** lunchrooa end playground talk 
about who vaa e "glutton** and who waa a ''tyrant,'* and conversetions 
froa hoae about being "faaiahed'* dinner and getting "iapstisnt .** 
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Ths Jouraal chs ts«ch«r lupt about dally vocabularr laaaona and 
avanta flvaa aora caatUony tha chlldran'a avaranaaa and uaa of tha 
tAtgat liorda. (Ma Incldant vaa raportad In which tha chlldran vara 
• bchool aaaaably prograa whan a apaakar happaaad to uaa ona 
of tha targat worda; a ganaral busi of racognltlon vaa haard aaong 
tha axparlsantal group chlldranl Slallar altuatlona aroaa In claaaaa 
auch aa sua&c or art In which a taachar'a tmvlttlag uaa of a targat 
wrd cauaad a brlaf atlr within tha claaa. 

Tha taachar'a Journal alao glvaa Inatancaa of tha chlldran'a uaa 
of tha liorda In thalr wrlttan work. Fart of thla group' a dally 
claaaroo* aaalgoaant, Indapaodant of tha vocabulary progras, vaa to 
«aka an antry In a paraonal journal. Ona aaspla froa a child* a 
journal raad: "Sosaday I will ba abla to aabraca ay lovar« Soaaday I 
will ba abla to backon to ay chlldran. Soaaday [I will] watch thaa 
hutl anowballa," About halfway through tha prograa tha taachar notad, 
"Mora and aora tha chlldran ara ualng tha worda In thalr journala." 

Oat obaanratlona gava ua furthar cluaa on tha uaafulnaaa of tha 
norda. Wa notad chlldran ualng worda froa pravloua cyclaa in claaa 
dlacuaalona of the praaant targat worda. For axaapla, ona child 
daacrlbad a nawly praaantad word, aaandar , aa a placid activity. 

In vlaw of tha outcoaaa of foraal vaaauraa, tha children 'a 
raaponaaa to quaatlonnalra Itaaa, and tha prapondaranca of auacdotal 
avldanca, It aaaaa that tha clala can ba aaally aada that the chlldran 
laarnad and found uaa for tha worda praaantad In tha vocabulary 
prograr • 
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Attitudi To¥Td th£ Froir— 

Another consldtrstlon In rtvlsvliit th« sffscts of our 
Instructional progrta Is the sttltuds of ths studsnts towrd ths 
Instruction* It sstas thst Icsmlng did tska plscs» but did ths 
Issmsrs tsks plsssurs snd sstlsfsctlon froa their issmlng ss will? 
Again It sssBS thst ths svldsnce Is clssrly posltivs. First, 
rssponsss to ths qusstlonnslrs rsvssl the cblldrsn's spprsclstlon of 
the progrta. When ssked hov auch thsy liked Issrnlog new vords In 
vocsbulsrx clsssp 16 rssponded very uuch , 7 ssld prstty auch , 3 ssld 
only s^ ll»" tle bit , end no one snswered not st ell . A question esking 
the children the beet aethod of leernlng nev worde drev the following 
reeponee: 17 eeld by hevlng e vocebulery progrea like the one thle 
yeer; 5 eeld by hevlng the teecher tell thea the worde before e 
reading leeeon; 2 reeponded by looking up the worde In e dictionary 
end uelng thea in e eentence, end 2 eeld by ueing e lenguage arte 
echooXbook* 

A poeltlve ettl* .je wee eleo detected through obeervetlone by 
etaff aeabere. Flret of ell, irhen obeervere errlved In the cleeerooa 
It me during e ald-aornlng brief receee, echeduled right before 
vocebulery cleee, eo children were eeen engeglng in ectlvltlee of 
their own chooelng. Tlae end tlae egeln groupe of children were 
Involved In eoae eponteneoue activity releted to the vocebulery 
progrea. They were eeen pleylng cheredee with terget worde, 



dupllcetlng e geae froa en eerller leeeon, or writing up report e to 
earn Word Witerd pointe. Within the leeeone theaeelvee, e virtually 
univereel enthusieea wee noted in eech leeeon obeerved end wee 
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■alattlMd throuchout th* class parlod. 

Th. t..chsr's dslly Journsl «k.s frs,u.nt „ots of tt.. chlldr.n's 
snttHUl... for th. pro,r«. Co«.nts of "high intsrsst" ud -chlldt.n 
sho-sd « s.,sra.ss to (prtlclpsts)" .pp.sr oftsn in ths ds«:rlptlon 
of th. d.lly l.pl««t.tlon. Ihs ts.ch.r ^i.o rsportsd «.ys m «hlch 
chlldrsn c.rrl«| pro,r« wtlTltlss b.yond Toc.bul.ry cl.s.. in ons 
lnst.nes th. cl.ss pr.patMi s pl.y b.„d on s story froB on. of th. 
Isssons. In .aoth.r c.ss, .ftsr . issson th.t rsqulr*! chlldrsn to 
prsssnt skits to ths cl.ss. th. chlldrsn mnt on to cr«.ts thslr ow 
•kits U.1B, ths t.r,st «ords. Crt.ln t,p.s of .^rkshssts .Iso 
■otlvstMl th. chlldrsn to lavsnt thslr ow lt«.. For sxi-pls, ons 
typ. of .orkshsst sntltl«l "iiord Unss" .sk.d chlldrsn to pl.cs 
ds«rlptlon. of .ctlTltlss or svsnts contslnln, t.r(«t «ords .long . 
contlnuu., -ho. »ould you ilk. to... devour . .hols 

chocol.ts ck.7...sh.rs . ^th .n oJjm. p.r«.n7- Chlldrsn 

crsstMl thslr ow Iford Unss. of irhlch ths following Is .n MMpls: 
"Would you Ilk. to . . .wbr.c« lolMrt udf ordT . . .kl.s .n obws glutton 
«Ao MS . TlrtuosoT . . . sslss $500,0007" 

Ons .ntry In ths ts.chsr's Journ.1 shorn thst the children 
ssgsrly .ntlclp.tsd ths st.rt of nsw cycl.s of words. On th. .ornlng 
b.fors one p.rticul.r cycle b.gsn, ths ts.chsr had hung ths ch.rt of 
nsw words on ths bulletin bosrd, with ths wrds feeing the w,ll. All • 
■ornlag chlldrsn .ttnpted to peek .t the chert whenever they were In ' 
th.t erse of the roo.. By the tl.e ths issson begsn the chlldrsn were 
trying to figure out the cetegory of words for the new cycle, end 
pronouncing soae of the new words for the tescher. 
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All reporti of the lapleaeatAtloo of the prograa indlcste that 
the progru eucceiiefully crested eo exclteaent about learning and 
knowing vords. Probably the best sunary of the children's attitude 
toward the prograa Is that students wanted wore. Th^ -tacher reported 
to ua that when she announced the final lesson, ths cnlldren expressed 
dlssppolotaent thst the prograa wss ending, snd wondered why the 
people who wrote the progrsa couldn't bring thea sore lessens. Even 
this fall, when we entered the saae school to test the current 
fourth-grsders, children fro« last yesr's experlaental clsss 
spprosched us to atk If we could create sore vocabulsry lessons for 
thea this yesr. 

In this section s variety of sources was enlisted to portray 
vsrlous sspecta of the progrs»'« use In one fourth-grsde classroos. 
There Is strong evidence to show that the children did learn the vords 
and found thea useful enough to carry into their dally lives. It 
seeas clesr, too, that the learning enjoyed and that sn exclteaent 
sbout words ms generated. In sddltlon, soae results hint thst 
grester lesrnlng than that of the specific words taught «ay have 
transpired. 

Suamary snd Further Work 
In this psper we described the rstlonale snd design of s 
vocabulary prograa created ss the Instruaentatlon for resesrch 
exploring the relstlonshlp between vocsbulsry snd resdlng 
coaprehenslon. We >*egan by exaalnlng the vocsbulsry instruction 
offered In bassl resders snd concluded thst It Is lnsde<)uate to tesch 
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©•w voc»bul«ry In such • wty to snhancs students* vocsbulsry 
rspsrtolrss or influsncs rssdlng coaprshension. 

Ths rstlonsls snd thsorstlcsl ,^sltlons underlying our progrsa 
wirs thsn prsssntsd. Hotsbls hsrs ms ths vlsw that, to sffsct 
rssdlng coaprshsnslon, vords aust bs tsught to s Itvsl of rspld, 
virtually sutoaatlc, Isxlcal sccsss. Also laportant in guiding our 
prograa dsvslopasnt mis ths notion that Instruction dsslgnad to stfsct 
szpsrtlss on s llalf<d sat of vords alght fostar m gsnarsl word 
consciousness. This helghtsnsd vord consclousnsss alght thsn lead to 
Indspandsnt Issmlng rf vords. Ths rsf lection of our ootlona within 
the Instruction ms shown through s dstslled dsscrlptlon of the 
Instructional cycle. Exsaples of the Instructional sctivltlss were 
present sd to cooaunlcsts the flsvor of the progrsa. 

Plnslly^ we enllstsd s vsrlety of sources to deaonstrate th. 
effects of the progrsa. The evidence was clesr In llluatrstlng that 
the children exposed to the prograa lesrned the words, found thea 
useful additions to their verbal repertoires, snd took plessure froa 
their lesrnlng. Results of the prograa slso hinted that s general 
trsnsfer asy hsve occurred froa learning s Halted set of words to 
lesrnlng equally difficult but unrelsted words. 

Throughout this paper we have given indications ss to the 
direction of future work. The results of the experlaentsl tasks we 
designed snd sdalnlstered to the 1979-1980 experlaentsl snd coapsrlson 
groups will be reported In light of whst they reveal about the nature 
of the relatlonahlp of vocabulary developaent to reading 
coaprehenalon . 
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The l«pl««ent»tlon of the vocebule^ progrea hit been Increeeed 
CO one cleeerooa in eech of two echoole for the 1980-1981 echool yeer, 
with edalnlitretlon of the eeae bettery of ttete to experlaentel end 
cosperleon populetlone in order to detenlne whether the flndlnfe fro« 
the 1979-1980 l»pl«»entetlon cen be repllcite<J. In pureult of the 
rooti of -word conecloueneii,- «ore iophUtlceted teeke heve been 
deelgned to try to set et the kind of knowledge etructuree thet 
develop through Intenelve vocebulery trelnlng. Towerd the broeder 
goel of contributing to rei^ding theory end reeding prectice, the 
exploretion of the reletionehip between vocebulery end reeding 
coapreheneion will continue through the further development of our 
vocebulery progrea end eeeocieted reeeerch. 
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